Introduction
The issue of high stakes testing occupies a large portion of today's educational policy discussions. Public and private debates about testing policies are animated and multi-faceted. One very small facet of the topic, however, rarely emerges into public view. In this chapter, I refer to those policies that require the use of standardized tests as a high stakes assessment of home education.
For students in home education, as well as students in public school classrooms, the term 'high stakes' signifies that something of high value will be gained or lost depending on test results alone, without reference to any other indicator of student performance. Students in public school may be retained in grade or denied a diploma if they fail to score above a predetermined cut point (the numerical score that separates those who 'measure up' from those who fail to do so). Home schooled students who do not score above that cut point may face other consequences, such as having their homeschool programme put on probation or having their permission rescinded.
Given the relatively small number of students educated at home, the lack of attention to this issue is not surprising. Only about 3 per cent of the nation's students are home schooled (National Council for Education Statistics, 2013), and only a small fraction of those students live in the diminishing number of jurisdictions that require home schoolers to take standardized tests. Nonetheless, each legislative session seems to bring yet another call for increased testing for homeschoolers.
As a homeschool advocate, I see no need for such policies. My purpose in this paper, however, is not to make the case that these policies serve no useful purpose. Rather, my purpose is to make the case that these policies are inherently flawed. As we shall see, the test instruments specified in the policies cannot properly be used to measure what policymakers hope to measure, and the cut points specified in the policies are nonsensical. 
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The continued existence of these flawed policies reveals a lack of knowledge, among policymakers and the general public, about psychometrics , literally 'measurement of the mind', the field of expertise that deals with the design, construction, and interpretation of psychological and educational tests. School testing expert Daniel Koretz points out that policymakers hold unrealistic expectations about psychometrics, based on a lack of understanding of the complexities of test construction:
On the one hand, the complexities of testing are widely discounted ... [b] ut on the other hand, there seems to be a widespread faith in the wizardry of psychometrics, a tacit belief that no matter what policymakers and educators want a test to do, we can somehow figure out how to make it work. (Koretz, 2008: 327) As Koretz emphasizes, while test construction is a highly technical enterprise, we nonetheless need to understand the core principles and concepts in order to reach appropriate policy decisions about the use of test scores in the evaluation of education (Ibid: 14) . If that understanding is necessary when evaluating school testing policies, it is all the more necessary when evaluating homeschool testing policies.
The tests referred to in this paper are properly termed standardized achievement tests, in order to distinguish them from other types of standardized tests that are used for psychological or cognitive assessment. These tests are properly viewed as tools for measuring mental capacities. A tool used to measure a mental capacity, such as reading ability, is fundamentally different from a tool used to measure a physical attribute, such as height. If we want to measure someone's height, we stand that person up to a measuring tape and simply read off the results. We can immediately perceive what measurement task the tool is performing.
With mental measurement tools, however, we cannot immediately perceive what task the measuring tool is performing. A test might be called a test of reading ability, but until we understand a great deal about how that test is designed, constructed and interpreted, we cannot hope to evaluate how well that particular measurement tool works. And until we understand test instruments themselves, we cannot hope to evaluate whether or not any test instrument is valid for the prescribed purpose.
In the field of mental measurements, validity has a particular meaning. The professional publication Standards for Educational and Psychological Testing characterizes 'validity' as 'the most fundamental consideration in developing and evaluating tests' (AERA, 1999: 9) . 'Validity refers to the weight of accumulated evidence supporting a particular use of test scores' (Phillips, 2000: 348) . In other words, given a certain student score, can we make sound assumptions about that student's abilities based on that score? Or, more simply stated, does the instrument actually work as intended?
